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Abstract
During the period of the covid-19 pandemic, educational activities in several countries around
the world have experienced changes in their implementation. Face-to-face Chinese teaching in
several Confucius Institutes around the world has been moved to online teaching to reduce the
spread of the Covid-19 virus. In Burundi, online Chinese teaching is provided through the
social network “WhatsApp.” However, students
some
improving
speaking skills while learning online. This study, therefore, examined the strategies that can
used by the students
the
to ensure the improvement of students’ speaking
skills while learning Chinese online. It proceeded by a survey carried out among the students
and the teachers of Burundi University Confucius Institute. Two questionnaires were used to
question them, and ninety students and ten teachers were able to
our questions. The
findings revealed that online teaching is not very effective in improving Burundian students’
oral skills. Speaking is the most
skill to improve when learning online. Most of the
students have the problem of the
of interaction with their teachers, the lack of high-speed
internet,
the inefficiency of the platform used in learning Chinese online. Most of the
teachers think that face-to-face teaching is more effective in improving students’ oral skills
compared to online teaching. Our study proposed then some strategies and suggestions that
can be useful for improving the students’ oral skills while learning Chinese online.
Keywords: Online Chinese Teaching in Burundi, Student Oral Skills, Improvement
Strategies, Research
Analysis.

1 Introduction
With the rapid development of the Chinese economy and the continuous increase in
international exchanges, teaching Chinese has
very popular around the world, the
number of people learning Chinese is constantly increasing in many countries of the world.
According to the Chinese
Minister, until 2021, more than 1,500 Confucius
Institutes and Confucius Classrooms have been established in 159 countries, and their courses
have been
more than 13 million Chinese-language learners. Moreover, over 180
countries have conducted Chinese-language teaching programs, and 75 countries have
incorporated the language into their national education system. More than 4,000 foreign
universities have established Chinese-language departments, majors, and courses, and more
than 75,000 primary and secondary schools and training institutions worldwide have opened
Chinese language courses (Zou, 2021). For example, in Burundi, since its creation in 2012,
Burundi University Confucius Institute has achieved fruitful results in Chinese language
teaching and cultural promotion. Chinese language classes have been multiplied in
universities and secondary schools, allowing Burundian students to have access to Chinese
language and culture education.
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Since 2012, the teaching of Chinese has taken place offline in the various classes
organized the Confucius Institutes. However, the planetary crisis that
the
COVID-19 pandemic in 2020 demonstrated the fragility of global systems of governance and
education. Strict
measures that have been
in several countries,
including Burundi, have prevented several students around the world from being able to
continue their studies in the classroom. According to UNICEF, one in five schools worldwide
has been closed, affecting nearly 320 million students worldwide. In the gravity of the
situation, schools have been closed and have been forced to
online. Online teaching is
defined as a mode of teaching that does not involve
presence of the teacher and
the students. It dissociates the learning process in time and space and immediately appears as
deferred training, bringing together material, technical, human, and pedagogical resources in
to provide education to individuals who are distant (Peraya, 2005). Online teaching
involves the use of mobile applications such as social networks. This is a form of informal
learning that can
anywhere
anytime. Teaching Chinese online can take
in
various contexts and along various trajectories. The online educational space, therefore, gives
teachers a wide range of options
organizing their online teaching devices: channels (sound,
text, video, etc.), modes (synchronous, asynchronous), and sessions (individual or collective).
Teaching no longer takes
in a specific
(the schools), according to an immutable
for
ble (the timetable),Aanda around
digital the this
codifiedApril
functions
roles. The choice
information
new
especially
formustof platforms
used to provide online Chinese teaching in Burundi, as in other countries
new
around the world,
can, therefore, effectively influence the development of students’ language skills.

1.1 Statement of the Problem
The pandemic situation has shifted the process from offline
to online learning.
It challenged Burundian students to learn Chinese,
in developing their speaking
skills. However, students changed learning strategies using online platforms or mobile phone
apps based on their learning experience. Since
2020, Burundi University Confucius
Institute has adopted the teaching of the Chinese language via the social network
“WhatsApp.” WhatsApp is an instant messaging application
smartphones using the
internet. It allows users to communicate with their contact that also has this application on
their Smartphone. However, the difficulties related to
use of this social network in
learning Chinese also exist. These difficulties can result from this social network itself, the
management of online classes, the
teaching methods applied, the insufficiency of the
internet, etc. Burundian students who learn the Chinese language online
therefore have
smartphones or computers connected to the internet.
This method of teaching Chinese language on social networks is
in Burundi. In
addition, the expansion of new
and communication technologies in Burundi does
not last
several years. Burundi has seen great emergence of Smartphones and Android
tablets since 2010. Before 2010, the use of Smartphones was not common in Burundian
society, which means that until now, there is a part of the population, including students, who
does not use Smartphones. part of the students who learn Chinese
cannot continue
their studies online because they do not have these
devices adapted to
the online
courses or their phones do not have sufficient memory to store the digital data sent by the
teacher. This is, therefore, great challenge for the development of students’ language skills,
especially oral skills. The survey we conducted on behalf of
work also shows that the oral
skills of some students learning Chinese language online in Burundi have relatively decreased
compared to the period of face-to-face teaching. For example, the data from Burundi
University Confucius Institute indicate that the pass rate in the Intermediate Chinese
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Proficiency Oral Test (Intermediate HSKK) during the COVID-19 pandemic has relatively
decreased compared to the pre-COVID-19 pass rate.
The table below shows that in 2016, among
seven students who took the Chinese
Proficiency Oral Test (HSKK), intermediate level, five students passed, and two students
failed. In 2020, among the twenty-four students
took this test, eleven students passed,
and thirteen students failed. In 2022, among the seven students who took this test, only one
passed, and the other six failed. By analyzing these data, we can therefore notice that the
success rate for the intermediate HSKK test during the covid-19 is lower
the success rate
the appearance of covid-19. This may due to the change in teaching
that
have moved from face-to-face to online teaching. Improving students’ oral skills during
online teaching is a relevant issue that needs more attention.

Table 1
Descrptive statistics ofintermediate HSKK test pass rate before and duing covid-19
Intermediate
Exam Year
Candidates
Passed %
2016 (before Covid-19)
7
5
71%
2020
of Covid-19)
24
11
46%
2022 (during Covid-19)
7
1
14%

Failed
2
13
6

%
29%
54%
86%

1.2 Research Questions
Oral expression plays an essential role in communication. This is a very important
language ability that students particularly target when enrolling in a foreign language course.
Oral skills are the ability to share opinions, thoughts, and intentions with other speakers
through speech. The less students practice their oral expression, the less they develop their
oral skills
encounter problems in
(Leong & Ahmadi, 2017). Factors
influencing students’ oral expression may vary depending on the teaching situation. In some
cases, self-consciousness, anxiety,
of inspiration, lack of motivation, low-class
participation, lack of engagement, poor speech exposure, interference in the native language,
etc. may be some of these factors (Zhang, 2009). There is not much research on the
development of Burundian students’ oral skills in their Chinese learning. Our study will
therefore attempt to provide answers to the following questions:
Q1:
are the factors causing
decline in students’ oral skills when teaching
Chinese online in Burundi?
Q2:
strategies
used to improve students’ speaking skills
teaching
Chinese online?
Q3: Are the platforms used to
Chinese online in Burundi effective in improving
the oral skills of students?

1.3 Hypotheses
Although some may appreciate online learning due to its convenience and cost, some
Chinese language learners may encounter challenges that
hinder their progress in
learning Chinese online, especially in developing their speaking and writing skills. Therefore,
this study aims to explore online Chinese learning in Burundi based
the situation of
learners’ oral skills. The hypotheses of our study are:
H1: There would be a decrease in oral skills of Burundian students when learning
Chinese online;
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H2: This decrease in oral skills would be linked to the change in teaching methods, the
behavior of the teachers and the students during online teaching/learning,
the
types of social networks used in teaching.

1.4 Research Objectives
General Objective: The general objective of our study is to discover the strategies that can be
used to improve the oral skills of students
learning Chinese online in Burundi.
Specific Objectives: to know the factors that are causing the decline of students oral skills
when learning Chinese online in Burundi, to know the problems encountered by students
when learning Chinese in Burundi, and to
suggestions that can help online Chinese
learners to improve their speaking skills.

1.5 Research Interest
The development of Chinese oral skills is essential
students learning the Chinese
language. This is also the main goal of students in learning foreign languages because they
need to use the learned language outside of the classroom context (Nouf, 2016). Oral skills
make
more understandable. Understanding
strategies that can
used to improve Chinese oral skills in online teaching is crucial for students. Our study will
therefore allow you to know the strategies that students and teachers can use to improve
students’ oral skills when teaching/learning Chinese online in Burundi. It may inspire future
researchers in the
of Chinese language teaching in
to
the strategies to adopt
in
to help students to develop their oral skills in Chinese language, especially in this
period of online teaching.

1.6 Research Delimitation
Our study was made on
basis of the
from survey that we
among
students who study Chinese language online in the class of level 1, level 3, level 4, and level 5
at Burundi University Confucius Institute during the period from February 1, 2022, to April
30, 2022.

1.7 Current Situation of Online Chinese Teaching in Burundi
Online Chinese teaching in Burundi started in
2020 when the first cases of
covid-19 appeared in Burundi. From then on, the traditional methods of teaching Chinese
face-to-face in Burundi have changed to online teaching, especially
interest courses. More
than 20 Chinese language classes provide online lessons via
social network “WhatsApp.”
The great majority of students come from different faculties of Burundi University.
WhatsApp is an instant messaging application
Smartphones using the internet. It allows
users to communicate with their contacts that also have this application on their Smartphones.
Burundian students who learn Chinese online must have Smartphones with the internet.
Teachers create WhatsApp groups and add all students who have registered to learn Chinese.
This method of teaching Chinese on social networks is new in Burundi, which means that
some students do not have smartphones or computers. This category of students, whatever
they want to study Chinese, do not have
opportunity to study because they are
to
obtain these
tools.
As for the objective learning environment, online Chinese education in Burundi
belongs to the distance course mode. Teachers
students do not meet in real classrooms but
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conduct teaching and
via the internet. Therefore, the
environment for
teachers and students is usually their own home, which reduces the interaction
them.
Concerning the mode of learning, as we have just indicated above, online learning relies on
mobile phones, computers,
the internet. These tools have
a necessary learning
partner
learners. In addition, the fact that the students are not in the same learning
face-to-face
and
difficulty
Yundayani
by
for
nt relatively
face-to-face
reduces
and
known
focused
learning.
internet-based
which
Due
thisbecome
to the negative
ability
difficult
by down
order
his
different
significant
expression
order
which
messages
thanmutual
teachers
order impact
and of traditional
education, among several language skills of listening, speaking, reading,
writing of
expressio
Chinese language learners, the students speaking skills
relatively weak. In addition to
this, there is the
of loneliness and anxiety, which has
one of the
individual factors
the decline of Chinese oral
in online learning.

2 Literature Review
The oral
plays an important role in learning a foreign language. It is related
to the communication. The communication presupposes the existence of a sender and a
potential receiver of information. According to Gordillo (2011), oral skills are the
to
express oneself verbally in
to communicate, based on the linguistic rules of a language,
and breaks
into two complementary skills: oral comprehension (listening: this is the
receptive skill) and oral
(speaking: this is the productive skill); both are produced
within the approach of an act of communication, in
the speaker and the listener
communicate with each other, and not individually. Understanding an oral message is,
therefore, essential to learning oral production because it is necessary to understand the
message in
to be able to react. This reaction involves the speaker’s communication, and
the degree of this communication is an essential index of the development of
oral skills. A
study Mohammed (2021) attempted to uncover the strategies used to strengthen oral skills
in online learning
Saudi EFL students at Bisha University. The study found that students
use
strategies to acquire oral language skills, namely classroom strategies, study
based strategies, listening-based strategies,
strategies, and memory strategies,
but memory strategy is used more
other strategies.
Improving Chinese speaking skills seems
to achieve in online learning
because students need to indirectly practice speaking without face-to-face. In face-to-face
learning, students are guided to practice speaking, and
practice becomes easy because
there is a lot of interaction between the
the students. The study of Li (2021)
on the development of oral expression competence in French through an instant
online written exchange. The results of this study confirmed that oral expression was a major
handicap among Chinese students
that
classroom teaching practices were
insufficient to remedy it. The results of the studies of Mohammed (2021) and Li (2021)
confirm, therefore, that
teaching is good
improving oral skills and that
students must proceed through different learning strategies in
to improve their oral skills.
Online teaching involves the use of digital tools, and these tools must be well mastered
before using them. Teachers and students must also use online teaching platforms. Marlin,
Saehu, and
(2021) conducted a study on language learning strategies and how
these strategies are applied to learning speaking ability. The results of this study showed that
students apply metacognitive strategies in the form of centering the learning process through
practice, receiving, and sending
in teaching groups to
them to practice
their ability to speak during online learning. Online learning is one of the most important
modern trends in education,
has gained increasing importance because it relies on the
teacher’s help to overcome obstacles in front of the learners (Amer, 2018). It continues to
grow as an alternative to face-to-face teaching while the traditional classroom is still present
(Yuen & Ma, 2008). This approach is also
as blended learning. The blended learning
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approach has been adopted in various educational institutions, but many teachers-in-training
still prefer a
course with online materials (Ellis & Wilkinson, 2012). This online
learning approach is taken to facilitate online language learning, especially
speaking and
conversation.
Improving oral skills is applied in
ways to make communication
understandable, which is the main problem that students deal with in learning Chinese.
Whatever the mode of
used, there are many things that the learners of a foreign
language must do to make their oral
much more understandable: Improvement of
pronunciation, mastery of grammar, increase in vocabulary, fluency communication,
comprehension, etc. (Venkateswara & John, 2021). The
of vocabulary is a common
problem students face when improving their speaking skills. The efforts made
students to
overcome the difficulties they face have failed to overcome the difficulties they face when
learning speech (Apriyanti & Ayu, 2020; Putri & Sari, 2020). Among several language skills
of online Chinese learners, the contribution of students’ oral
is relatively low.
Anxiety is the origin of
in oral production; it is an important individual factor.
Online oral teaching is oral communication, and interlocutors do not
to conduct face-toface dialogue and production practice (Gao & Luo, 2020). Teaching oral is giving the means
to speak in public spaces and in social life. The challenge
is not only to learn to use the
speech but also to use the speech to learn (Daniel & Roger, 2021). The importance of
speaking ability generally depends on the character and ability of the learners. The more
students do not practice oral communication, the weaker their oral proficiency becomes
(Leong & Ahmadi, 2017).
The improvement of oral skills during online learning can also be influenced by the
environment and the mode of learning. According to transactional distance theory, online
education is distance education. This “distance” exists not only geographically but also in the
interactions between the teacher and the students and those
the environment
the
behaviors. According to Moore (1993), this separation between teachers and students affects
both teaching
learning because there is a psychological
communicational gap, which
could easily lead to confusion. It is this
separation that is called transactional
distance, and it requires that specific teaching and learning strategies (pedagogical dialogue,
structure
autonomy) be reduced. Dhawan (2020) found that one of the weaknesses of
online learning is the lack of personal/physical attention. He also found that online learning
can make students less effective in speaking if they
lazy in speaking practice, as there
are no direct interactions that can help them improve their speaking skills.
Noviana and Alvi (2021) discovered some problems that students face when mastering
English speaking skills in online learning, as well as the solutions to solve them. Among the
problems encountered are insufficient vocabulary and a lack of interaction with teachers.
They also offered some solutions to learners to deal with these problems: stay active and
practice speaking skills, read narrative texts to gain
vocabulary, watch
listen to video
speeches on the internet to practice
improve pronunciation, and often chat with teachers
through audio
to improve speaking skills, etc. Liu (2021) analyzed the teaching
effectiveness of the three online teaching platforms—WeChat, Tencent Classroom, and
Dingding for Chinese oral lessons
proposed to choose a suitable and effective teaching
platform according to the needs of Chinese oral lessons. His study uncovered issues such as
declining classroom discipline
slow pedagogical progress in the process of implementing
cross-border online teaching of Chinese oral lessons. He then offered solutions for tracking
online teaching characteristics, providing online teaching resources, providing
assessments,
leaving student assignments and activities online.
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The results of previous studies conducted by other researchers have, therefore, inspired
our study, which tries to
solutions and strategies that Burundian students can use to
improve their oral skills when
Chinese online.

3 Research
3.1 Methods
Our study used prospective methods based on surveys and documentation to gather the
necessary information. The survey allowed us to collect the data based on respondents’ views
on the strategies for improving students’ oral skills when teaching Chinese online and also
used the technique of a questionnaire that we
and distributed to respondents. The
survey questionnaire consisted of 17 questions
students and 11
teachers. These
questions focused on the basic
of the respondents, the mode of learning Chinese
language, the factors that cause the decrease of oral skills of online Chinese language learners
in Burundi, as well as the strategies to used in
to improve these skills. The survey
questionnaire was distributed online via WhatsApp and
social networks. The
documentation allowed us to
and systematically process documents
of
theses, dissertations,
articles written
other researchers on the oral skills of online
Chinese language learners to obtain relevant
for our study. These two methods allowed
us to collect
related to the factors that cause the decrease in learners’ oral skills in
online Chinese language teaching, as well as the strategies that can used to improve
students’ oral skills.

Participants
The
of this survey were in two categories: the first category of
respondents was the students from the various faculties of Burundi University who learn the
Chinese language online at Burundi University Confucius Institute, with a sample of 100
students. These students came from classes of different levels of the Chinese language, mainly
level 2 (25%), level 3 (40%), level 4 (20%), and level 5 (15%). They were 90% of boys and
10% of girls. Among them, 97 students were Burundian, and three students had Congolese
nationality. 30% of them were between 20 and 25 years old, and 70% were between 25 and 30
years old.
The second category of respondents was the Chinese teachers from Burundi
University Confucius Institute. The sample consisted of 10 teachers, including six Chinese
teachers and four Burundian teachers. Among them, six teachers were male, and four teachers
were female. The teachers’ survey questionnaire also consisted of 11 questions relating to the
basic
of the respondents, the ways of learning Chinese, the factors which cause
the decrease of oral skills of online Chinese language learners in Burundi, as well as the
strategies that should used to improve these skills.

3.3 Data Collection
As we indicated above, the survey questionnaire was distributed to respondents
(teachers and students) online via the WhatsApp social network, mainly for students, and the
WeChat social network, mainly for teachers. We distributed a total of 100 copies for students
and ten copies for teachers. Among the 100 student questionnaires, 90 copies were validly
completed, and ten copies were not completed. The ten teachers’ questionnaires were all
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validly completed. The processing of the results of this survey was carried out automatically
using Excel software, and
presented these results in the form of tables summarizing the
quantitative variables in the form of a percentage.

4 Results Analysis
4.1 Students

institut

Results Analysis

4.1.1 Basic Information
This section
the results of the first six questions about the basic information
of the respondents. The first, second, and third questions concern their gender, nationality,
and age. The responses of the
are presented in the form of numbers and
years
necessarily
ges collected
lack in the tables below.
origin
Regarding their gender, 85 students (94%) indicated that they were male, and five (4%)
indicated that they were female. The analysis of these results shows that the number of boys
who learn Chinese online in Burundi is higher than the number of girls. This is not
due to the fact that girls do not like to learn Chinese, but rather that Chinese is taught more in
the scientific faculties of Burundi University and that there are not many girls in these
faculties. According to Vestine (2020), the Doctor in the chemical sciences and teacher at
Burundi University, girls are afraid to do scientific sections in higher education. This is
probably due to the
of motivation and encouragement. For the
of nationality, the
results show that 87 students (97%) were Burundian, and three students (3%) had Congolese
nationality. These results indicate that among the students who learn Chinese online in
Burundi, there are also students from other countries, for example, the Democratic Republic
of Congo. Regarding their age, the results show that 30 students (33%) were between 20 and
25 years old, and 60 students (67%) were between 25 and 30
old.
For the
of the respondents, the results show that, besides being students of
different faculties of Burundi University, the respondents are also the students of the Burundi
University Confucius Institute. Moreover, Burundi University Confucius Institute is the only
ion that teaches
yearsIts students
and generally
language
come from the
forChineselearning
different
studied in Burundi.
respondents
various faculties of the University of Burundi, from certain secondary schools, and from
certain private universities. Our survey, therefore, targeted Chinese Language students from
Burundi University. Regarding the level of Chinese class in which the
were
studying, the results show that 20 students (22%) were studying in the 2nd level, 40 students
(44%) in the 3rd level, 20 students (22%) in the 4th level, and 10 students (11%) in the 5th level.
The analysis of these results shows that the Confucius Institute of Burundi University has
different Chinese classes of
levels, but the
and intermediate levels are the
ones with more students. Our survey mainly targeted students of level 2, level 3, level 4, and
level 5. For Chinese language
time, the results show that 55 students (61%) have ever
studied Chinese in a period between one year and two years,
35 students (39%) have
studied Chinese
more
two years. The analysis of these results shows that students
who have studied Chinese for more than two
are mostly those who are in HSK 4 and 5
classes. Those who have already
Chinese
a period between one
two years are
mostly those who are in level 2 and level 3.

than

pr

4.1.2 Chinese Language Learning Modes
This section
the results from the 7th
to the 10th question, which is
related to the mode of learning Chinese of the respondents. The responses of the participants
are presented in the form of numbers and percentages collected in the table below.
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Table 2
Descriptive statistics for respondents' basic information
Options
No Questions
1 What is your gender?
A. Masculine
B. Feminine
2
What is your nationality?
A. Burundi
B. Other: Congo
A. < 20 years
3 How old are you?
B. 20-25 years
C. 25-30 year
D. >30 years
4 Are you
student of Burundi A. Yes
University Confucius Institute?
B. No
A. HSK level 1
B. HSK level 2
5 What level of Chinese are you
C. HSK level 3
studying now?
D. HSK level 4
E. HSK level 5
F. HSK level 6
A. < 6 mois
B. between 6 months and 1 year
6
long do
study Chinese? C. between 1 year and 2 years
D. more than two years
E. Other

Responses
85
5
87
3
0
30
60
0
90
0
0
20
40
20
10
0
0
0
60
30
0

%
94%
6%
97%
3%
0%
33%
67%
0%
100%
0%
0%
22%
44%
22%
11%
0%
0%
0%
67%
33%
0%

Regarding the mode of learning Chinese before the outbreak of covid-19, the results in
the table below show that all the respondents (100%) were
Chinese face-to-face.
Online Chinese teaching in Burundi started after the first contact cases of covid-19 was found.
then on, all the classes that taught Chinese in
migrated to online teaching,
and teachers used WhatsApp social network as an online teaching platform. Eighty-five
students (94%) indicated that during the period of the covid-19 pandemic, they learned
Chinese language online,
five students (6%) indicated that they continued to learn
Chinese online but at the same time in the classroom.
these results, we can realize that
there is a small number of students who, in addition to taking online Chinese lessons, have
continued to participate in classroom learning activities. In addition to the Chinese lessons,
some Chinese clubs, including Chinese characters clubs, writing clubs, and cultural clubs,
have continued to hold
activities. Regarding the platform used to learn Chinese
language online, all respondents indicated that they use WhatsApp social network to learn
Chinese online. WhatsApp has been used to
Chinese in Burundi since the outbreak of
covid-19 in 2020. This social network is very popular in Burundi due to its flexibility and
accessibility. This flexibility is also facilitated by Burundian telephone operators who offer
low-cost
packages to users of
platform.
The efficiency of online learning is not seen in the same way. Ten students (11%)
indicate that online learning seems more effective, 75 students (72%) indicate that face-toface teaching is more effective in learning Chinese online,
15 students (17%) indicate that
the combination of the two teaching methods is more effective
learning Chinese. These
results show that online Chinese learners in Burundi
points of view on the
efficiency of the Chinese teaching
used. However,
vast majority of students find
that face-to-face learning is more effective, especially
improving speaking skills. By
analysis, we also find that the vast majority of students prefer
training because
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this mode makes it much easier to capture their attention and reduces their loneliness, while
online training requires great motivation and self-discipline. Face-to-face training also makes
improving students’ oral skills easy because they are in
contact with their
or
classmates. In addition,
training mode does not cost them much as online training, where
students are obliged to buy an internet package to study.

Table 3
Descriptive statistics for respondents' Chinese language learning modes
Options
No Questions
A. in the classroom
was
your
mode
of
learning
Chinese
B.
online
7
before the outbreak of covid-19?
C. the two modes
D. other
A. in the classroom
is
your
mode
of
Chinese
B.
online
8
during the covid-19 period?
C. the two modes combined
D. other
A. WhatsApp
B. Zoom
C.
meeting
platform
do
use
to
learn
D.
9
Chinese online?
E. Wechat
F. Canvas
G. Moodle
H. Autre
10

do
think is the most effective
mode to learn Chinese?

Responses
100
0
0
0
0
85
5
0
100
0
0
0
0
0
0
0

A. online
10
B. the classroom
65
C. the two modes combined 15

%
100%
0%
0%
0%
0%
96%
4%
0%
100%
0%
0%
0%
0%
0%
0%
0%
11%
72%
17%

4.1.3 Online Chinese Oral Skills Development
This section
the results from the 11th to the 15th question,
are related
to the development of online Chinese oral skills of the respondents. The responses of the
percentages
points
by of numberslearner
ipants are presented
in the form
collected
different
in the tables
view
a
below.
respondents
The
have different viewpoints regarding the efficiency of the platform
used to learn Chinese online. Five students (6%) think that WhatsApp social media is very
effective for the development of students’ oral skills, 32 students (35%) think that it is
relatively effective, and 53 students (59%) indicate that it is not effective. The analysis of
these results shows that students learning Chinese online in Burundi have
of
on the effectiveness of WhatsApp social media in the development of students’ oral
skills. Nevertheless, the vast majority of students think that WhatsApp is not an effective
platform for the development of student oral skills, especially in conducting oral classroom
activities. The studies of Yeboah and Ewur (2014) show that the use of WhatsApp social
media in learning foreign language can destroy the spelling and the grammatical
construction of the sentences of the students in the sense that the students have recourse to
word shortcuts. They also find that
using WhatsApp social media in learning, learners
waste too much time on instant messaging instead of their studies. However, these researchers
confirm that WhatsApp can be a medium to improve
motivation if they use it for
academic purposes rather than other reasons.
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For language skills development, the survey results show that ten students (11%) think
that listening is the most difficult skill to improve when learning Chinese online. Fifty-five
students (61%) indicate that speaking (oral) is more
to improve. Ten students (11%)
indicate that reading is more
to improve,
15 students (17%) think writing is the
skill to improve during online learning. These results show that students who
learn Chinese online in Burundi have
viewpoints on the development of language
skills during online learning. But the vast majority think that speaking is the hardest skill to
improve when learning online. Oral
involves the interaction of two or more
in
in a specific context that engages space and time; these communicators
exert a network of mutual influence. In the classroom, interaction can be between the teacher
and the learners as well as between the learners themselves. In the interactional approach, the
teacher takes a central place; he is responsible for his class, and he manages and controls on
the spot the verbal exchanges and the speeches to improve his students’ oral expression.
However, as already indicated in online learning, this interaction is limited because it is
influenced by time and space. This means that learners, in addition to the constraints linked to
the platform used to study online, find it
to improve their oral skills.

Table 4
Descriptive Statistics for Improving Chinese
No Questions
11 Do you think the platform
use to
learn Chinese online is effective in
developing your speaking skills?
Which of the following language skills
12 is difficult to develop when learning
Chinese online?

What difficulties did you
13 encounter in developing your
speaking skills in online Chinese
learning?

Which of the two modes of
14 learning Chinese do
find
effective in developing your oral
Chinese skills?

Oral Skills Online
Options

A. Very effective
B. Relatively effective
C. Not effective
A. Listening
B. Speaking
C. Reading
E. Writing
A. Insufficient of interaction,
of internet,
using teaching platform
B.
of pronunciation,
insufficient of interaction,
of
C. Insufficient of vocabulary

A. online teaching
B. Face-to-face teaching

Responses %
5
32
53
10
55
10
15
50

6%
35%
59%
11%
61%
11%
17%
56%

30

33%

10

11%

10
80

11%
79%

of

The difficulties that the students encountered in developing their speaking skills in
online Chinese language learning are different. Fifty students (56%) indicated that they had
culty manipulating
the platform used to study online (WhatsApp), the
diffi
of the
and
internet,
insufficient interaction with the teachers. Thirty students (33%) indicated the
culty of pronunciation, insufficient
of the internet.
internet
difficultyinteraction with teachers, and the
Ten students (11%) indicated the
of the
and the manipulation of the
platform used for online teaching. These results show that the vast majority of students had
difficulties with the insufficiency of interaction with their teachers, internet problems,
pronunciation difficulties, and problems handling the platform used to learn Chinese online.
The
plays a vital role in online education. Without the internet, this mode of teaching
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is not applicable. If the quality of the internet is not good, online education is not favorable. In
online teaching, the interaction between teachers and learners or between learners themselves
is limited compared to face-to-face teaching. It is, therefore, understandable that the
combination of these constraints creates an unfavorable situation for the improvement of the
oral skills of learners.
For the effective mode to develop Chinese oral skills in, ten students (11%) think that
online teaching is effective, and 80 students (89%) think that face-to-face teaching is more
effective. The analysis shows that the majority of students believe that face-to-face teaching is
more effective in improving speaking skills. The majority of learners must indeed prefer this
mode, especially
the improvement of oral skills, because in face-to-face teaching, they can
easily communicate with each other or with their teachers. They thus have direct support
during their training in classroom activities and can easily ask the questions. Their needs can
met directly, right away, when they need it. The teachers are present to check that the
content of the lesson is well assimilated and that they can easily engage in communication
with the students without the constraint of time, space, or the internet.
4.1.4 Factors that cause the decline of students’ oral skills in online Chinese
in
Burundi
Questions 16
17 were open-ended questions for which the respondents were asked
to express their views on the factors that cause the decrease of oral skills of students in online
Chinese language
in Burundi and the strategies that students can use to improve their
speaking skills.
The 16th question was: “In your opinion, what are the factors that cause the decrease
in students’ oral skills in online Chinese learning in Burundi?”. The factors indicated by
respondents are the following:
1. Inadequacy of students’
tools (Smartphones) used for learning and the
of
high-speed internet;
2. The lack of financial means to activate
packages;
3. Insufficient teacher-student
student-student interactions;
4. The lack of learning motivation;
5. Influence of the learning environment: isolation, loneliness, fatigue, discomfort;
6. The
to buy digital learning tools (Smartphones or computers);
7. Problem of manipulation of the platform used in learning;
8. Health problems linked to the perpetual high concentration of students on digital
learning tools;
9. The lack of individual focus;
10. The lack of an oral practice environment;
11. Difficulty in improving language skills, especially speaking skills, listening, and
writing Chinese characters;
12. Problem of understanding audio messages sent by the teachers;
13. The lack of sufficient vocabulary to hold a dialogue in Chinese;
14. Insufficient
of Chinese grammar.
The analysis of the results of the two previous questions shows that these factors are
not all common to all students. But there are learners who share the same factors. These
factors, therefore, constitute challenge for the development of language skills of online
Chinese learners. We know,
example, that smartphones have become a relevant
pedagogical means
learning online. They allow students to use
applications and
platforms and to obtain other useful
their learning
the internet. It is,
therefore, understandable that if this tool is not suitable, the student will always have online
learning challenges, which can
their development of language skills. The internet is at
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the heart of e-learning. If it is not stable, learners will always have learning difficulties. The
economic means of Burundian students do not allow them, in certain situations, to buy high
speed internet to receive the digital
sent by
properly. The lack of practice
and have
by
beface-to-f
Resu
facf
when
when
the resources
nt ofbe
their
oral
withand
the
viainfluence
of isolation
orallyrespondents
anxiety makes their
and
participants
te
percentages
four
four
presents
and
forced
and
and
by expression
which
learners accuse themselves of a low vocabulary level, which further influences
for
their
development
of
language
skills,
especially
the
oral.
Questionnaire
The 17th question asked respondents to suggest strategies
students to improve their
oral skills
learning Chinese online in Burundi. It was: “In your opinion, what are the
strategies that can used by students to develop their oral skills when learning Chinese
language online in Burundi.” With the given answers considered, most
find that
certain factors observed, in particular factors 1, 2, 3 & 7, are not easy to resolve because they
are linked to
economic means of the students. Given the economic level of Burundian
students
their families, we find that the majority of students do not
sufficient
financial
to buy Smartphones or computers suitable
online learning.
Smartphones
large computers are expensive, and some students are
to get them. In
addition to this, there is the problem of the internet which seems to be a little expensive.
Students do not have a WiFi network
could much more convenient. They are
obliged to activate internet packages, and broadband internet packages are expensive. They
are, therefore,
to buy cheaper packages that do not have fast internet. This is, therefore,
a challenge
they
to open the video, the audio, or the image messages.
However, for the other factors, respondents suggested some strategies that students
could use to improve their speaking skills.
1. Students can often participate in competitions organized by the Confucius Institute,
especially competitions based on improving speaking skills, such as songs, poems,
essays, etc., to improve their speaking skills;
2. Students should adopt learning modes that allow them to get additional knowledge to
the knowledge given teachers
doing a lot of pronunciation exercises, watching
Chinese teaching videos on the internet,
YouTube, for example, listening to
Chinese songs, watching Chinese films, and even creating discussion groups with
classmates that allow them to dialogue in Chinese after class;
3. Students can search
Chinese friends on the internet who can help them to improve
their speaking skills through dialogues
verbal exchanges;
4. Create an instant discussion group that can allow
and students to dialogue on
certain proposed topics so that students can express themselves
thus improve
their oral skills;
5. Students can create online club forums allowing them to exchange with each other in
Chinese
practice their oral expression;
6. Officially resume
Chinese teaching, or at
combine
and
online teaching.

4.2 Teachers
4.2.1 Basic Information
This section
the results of the first three questions, and each relates to the
respondents’ basic information. The responses of the
are presented in the form of
numbers and
collected in
tables below.
Concerning the gender of the teachers surveyed, six
(60%) were male, and
(40%) were female. Among the 17 teachers currently at Burundi University Confucius
Institute, nine teachers (52%) are male,
eight (48%) are female. Regarding
nationality,
teachers (40%) were Burundian, and six teachers (60%) were Chinese. We
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can therefore realize that the teachers who
Chinese language in Burundi include Chinese
teachers and local teachers. The local teachers are all male. Among the Chinese teachers,
there are both male
male teachers.
For their
of Chinese teaching experience, six teachers (60%) indicate that they
have been teaching Chinese language at Burundi University Confucius Institute for more than
six months,
teachers (40%) indicate that they have been teaching Chinese
more
than two years. We can therefore realize that the teaching experience of the teachers of
Burundi University Confucius Institute is not the same. This is due to the way of recruiting
teachers because every year, the Confucius Institute
teachers, including public
teachers, Chinese volunteer teachers, and local teachers from Burundi.

Table 5
Descriptive statistics for the basic information of the teachers surveyed
Options
No Questions
Responses
1
is your gender?
A. Male
6
B. Female
4
A. Burundian
4
2
is your nationality? B. Chinese
6
C. other
0
A. < 6 months
6
3
long have you been B. between 6 months and 1 year 0
teaching Chinese?
C. between 1 year and 2 years
0
D. > 2 years
4
E. other
0

%
60%
40%
40%
60%
0%
60%
0%
0%
40%
0%

4.2.2 Modes of Teaching Chinese
This section
the results from the 4th
to the 7th question, and these
questions are related to the Chinese teaching methods of the respondents. The responses of the
percentage
and
secondary
teachers Institute
teach
ipants are presented
and
teach
become
teachcollected in the tables
teach
in the form
of and
numbers
below.
teachers
Regarding the level of the classes taught by the teachers surveyed, four
(40%)
indicated that they teach level 1 and level 5; three
(30%) indicated that they teach
level 1 only, and three teachers (30%) indicated that they
the level 1 and the level 4.
Therefore, we find that Burundi University Confucius
has different classes of levels
of Chinese, including level 1, level 2, level 3, level 4, and level 5. So, a teacher can teach
different classes of different levels. For the current mode of teaching Chinese in Burundi, six
teachers (60%) indicated that they
an online class, and four teachers indicated that they
face-to-face classes. The analysis of these results shows that the majority of teachers
Chinese lessons online. But there is another part of teachers who teach Chinese face-toface. These are the teachers who teach in
schools. Secondary school students take
the Chinese course face-to-face,
it is largely local teachers who teach in secondary
schools.
Concerning the platform used in online Chinese teaching, six teachers (60%) indicated
that they use WhatsApp social network
four teachers (40%) indicated that they
in
face-to-face mode. As we indicated above, WhatsApp has
popular in Burundi as well
as in Africa because it is a low-bandwidth messaging application. The user does not need a
high connection speed to access the services of the application. It also allows users to pay less
to send messages
exchange photos
videos, which differentiates it enormously from
other platforms that need a high-speed network.
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For the most effective mode of teaching Chinese, one teacher (10%) indicated that
online teaching is effective; six teachers (60%) indicated that face-to-face teaching is most
effective, and three
(30%)
the combination of the two modes. These results,
therefore, show that the majority of teachers think that face-to-face teaching is more effective
in improving students’ oral skills because it allows direct interaction between teachers and
students
between students themselves and also makes it possible to use more diversified
teaching
practice methods. 30% of respondents believe that online teaching can be used
as a complement because it facilitates sharing of electronic teaching materials.

Table 6
Descriptive Statistics
No Questions

Chinese Teaching Modes
Options
A. Level 1
B. Level 1&5
4 What level of Chinese class do you
C. Level 1&4
currently teach?
D. Level 4
E. Level 5
F. Level 6
A. online teaching
5 What is your current
of
B.
teaching
teaching Chinese in Burundi?
C. the two modes combined
D. other
A. WhatsApp
B. Zoom
6 What platform do you use to teach
C. Voov meeting
Chinese online in Burundi?
D. Facebook
E. Wechat
H. Other: face-to-face
In your opinion, what is
A. online teaching
7 effective mode of teaching Chinese in B. face-to-face teaching
Burundi? Why?
C. the two modes combined

Responses
3
4
3
0
0
0
6
4
0
0
6
0
0
0
0
4
1
6
3

%
30%
40%
30%
0%
0%
0%
60%
40%
0%
0%
60%
0%
0%
0%
0%
40%
10%
60%
30%

4.2.3 Online Chinese Oral Skills Improvement
This section
the results from the 8th
until the 10th question,
are related to improving the students’ oral skills. The responses of the participants are
presented in the form of numbers
collected in the
below.
Regarding the platform’s effectiveness in online teaching, four
(40%) think
that WhatsApp is relatively effective, and six students (60%) think that this platform is
ineffective. We can therefore realize that most teachers think that WhatsApp is ineffective in
improving students’ oral skills in online teaching. The reasons
this inefficiency are
manifold. For example, some Chinese teachers are unfamiliar with this social network, so
they find it
to use. The other reason is that this social network does not offer
functions that allow communication in videoconference modes such as zoom or voov. This
forces teachers to use only messages, images, and videos as teaching media.
as
saw
that student devices are not suitable
downloading this digital content, this poses a
challenge
the teachers and the learners.
the most
language skill, two teachers
(20%) think that listening is the most difficult skill to improve in Chinese online teaching,
five teachers (50%) think it is speaking, two teachers (20%) think that it is reading,
one
teacher (10%) think that it is writing. From these results, we can see that most teachers think
speaking is the most difficult skill to improve in online Chinese learning.
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Table 7
Descriptive Statistics for Chinese Teaching Modes
No Questions
Options
Do you think the platform you use to teach A. Very effective
8 Chinese online is effective in improving
B. Relatively efficient
C. Not effective
students’ speaking skills?
In your opinion, which of the following
A.
9 language skills is the most
to
B. Speaking
when learning Chinese online?
C. Reading
D. Writing

Responses
0
4
6
2
5
2
1

%
0%
40%
60%
20%
50%
20%
10%

4.2.4 Factors that Cause the Decline of Students’ Oral Skills in Online Chinese Learning
in Burundi?
The online Chinese course in Burundi is an interest course. So, teaching effectiveness
depends on the interest, time, initiative,
of the students, which is very
subjective. Questions 10
11 were open-ended questions in which the respondents were
asked to express their views on the factors that cause the decline in oral skills of students in
online Chinese language teaching in Burundi, and the strategies that the
can use to
improve students’ speaking skills.
For the factors that cause the decline in oral skills of students in online Chinese teaching in
Burundi, the survey came up with these results:
1. The interaction between teachers and students or among students themselves is
insufficient,
it becomes
to cultivate the students’ speaking skills.
2. Some students do not respond when they are asked questions, which is a challenge for
their oral expression;
3. The
network is slow
unstable, which means that some students cannot read
some messages, especially audio and video messages;
4. The memory capacity of some students’ Smartphones is insufficient to able to install
the learning applications;
5. Since online teaching brings new challenges to the Chinese teaching mode, some
students do not have much
in the
of multimedia;
6. The teaching environment is not much more convenient for students to able to study
regularly: students are inattentive and can easily skip class, late or miss class;
7. In some cases, the speed of teachers in teaching is relatively slow, causing the teaching
progress to be relatively slow;
8. The form of
is unique: students do not use
platforms to study and get
new knowledge in Chinese;
9. Lack of clubs that can help students improve their speaking skills;
10. Some students don’t like to ask questions orally; they are forced to speak. Others
neglect to do homework and review regularly;
11. The online learning atmosphere is relatively ambient: with an internet connection,
students can take classes from anywhere, which can a challenge
students’ self
control and self-discipline;
12. Students pay more attention to learning vocabulary and grammar, and the opportunity
to improve their speaking is reduced;
13. It is also
to organize discussions in the teaching group because the teachers are
not able to see the students and choose who can speak or
the questions posed.

4.2.5 Strategies to Improve Students’ Oral Skills
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There is no perfect teaching method to improve students’ speaking ability. Each teacher
needs to solve the problem of students’ oral ability in Chinese through
teaching
strategies and ways. The 11th
was: In your opinion, what are the strategies that can
used by the
to improve students’ oral skills in online Chinese teaching in
Burundi.” The strategies proposed by the teachers surveyed are:
1. For insufficient interactive communication, the teacher can use more multimedia
means to allow students to have access to diversified educational content that can
stimulate their desire to express themselves;
2. If the students are absent or do not speak in class, the teacher can proceed by method
of material rewards of the best students to encourage and stimulate them to learn
Chinese regularly;
3. If students are not
on online learning, the teacher can set up interesting
activities, like teaching them Chinese song, telling them Chinese stories etc. in
to
attract their attention;
4. When students’ interaction response is not high in the group, the teacher can call each
student to respond, or privately ask them the reason
the delay in their reaction,
encouraging those who still react
classroom;
5. If the students do not like to ask questions or are forced to react, the teacher can think
in advance about the points of knowledge on which
students may have doubts, and
take the initiative to tell them when it’s time to speak out. Teacher initiative can indeed
increase classroom effectiveness;
6. If the students don’t like to do the homework, the teacher can make the homework very
simple,
prepare questions similar to the homework questions and leave them in the
classroom. It takes a long time, but it is one of the ways to test the learning
of
students;
7. Teachers often need to encourage students to learn Chinese independently
set up
more speaking practice questions to stimulate students’ interest in learning;
8. The attendance rate
homework status of students should be recorded in each class
and sent to the class group to notify students;
9. Due to the
of interaction between
students in online courses,
can assign homework to students based on the situation or context,
can guide
them to practice what they master
improve their speaking ability;
10. Teachers
give students the subjects that allow them to use
imaginations. Organize the language in such a way as to let them express their
of
view
their understanding;
11. Organize various forms of oral competitions to allow students to have an environment
to express themselves
and, above all, to maintain
with students
and after class;
12. Teachers should continue to learn and participate in more senior teacher conferences,
participate in online training related to teaching Chinese, and master more knowledge
related to online speaking teaching.

5 Discussions
Our study aims to know the strategies students
Chinese language online in
Burundi can use to improve their oral proficiency. It showed that learning Chinese online in
Burundi is
done via the WhatsApp social network. The analysis of the results of our
study shows that learning Chinese online is not effective compared to
learning,
especially in improving students’ oral skills. The vast majority of students (61% of
respondents) believe that speaking is the most
skill to improve during online learning,
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which justifies the first hypothesis of our study. This inefficiency is the result of several
factors, including the insufficient interaction between teachers and students and
students themselves, the inefficiency of the platform used in learning, the problem of internet
connection, etc. Among the 90 students surveyed, 50 students (56%) indicated that the
difficulties they have include the lack of interaction with their teachers or with their
classmates, the problem of manipulating the teaching platform (WhatsApp), the problem of its
inefficiency,
the problem of the Internet connection which is slow and
does not
allow them to open some messages sent by the teachers. Fifty-three students ( 59% of
respondents) indicated that the WhatsApp social network is not effective in enabling students
to improve their oral expression. This social network does not have functions that can allow
learners and their
to communicate in videoconference mode. 33% of students also
indicated a problem with pronouncing some words in Chinese,
10% indicated insufficient
vocabulary and grammar to
their oral proficiency in Chinese. In addition, students’
behavior during online
can also influence their Chinese oral skills, because some are
active in speaking or don’t have studying motivation. Among the answers obtained
the
10th question of the teachers’ questionnaire, the
indicated that some students do not
answer when asked questions, some do not
much knowledge in the multimedia domain,
or do not use
platforms to study and get new knowledge in Chinese. There is also a
lack of self-control
self-discipline: they may absent, be late for class or skip class in
line easily. This, therefore, justifies the second hypothesis of our study. The social network
used
teaching Chinese online is, therefore, not completely effective in improving the oral
skills of students.

6 Suggestions
Oral skills involve the production and outward manifestation of language. Therefore,
whether it is teaching Chinese or other languages, online or offline, the ultimate goal of
teaching is always to cultivate students’ communicative competence. The characteristics of
teaching oral Chinese online and offline
both similarities and differences. The
suggestions we present below can therefore help students who learn Chinese online to be able
to improve their speaking skills
at
help them to
able to overcome some challenges
that they face when they are learning Chinese online.

6.1 Authenticate Teachers’ Tasks
Students with basic Chinese proficiency often find it difficult to communicate with
others away from real life due to the limitation in vocabulary, grammar, sentences, etc. The
possibilities for them to follow on-site training in oral Chinese are greatly reduced because
they are limited by the practical conditions. For Burundian students who learn Chinese online,
example, it is
them to contact
who speak Chinese other than Chinese
teachers. Therefore, when teachers provide online Chinese teaching, they should ensure that
their online teaching design tasks are authentic
close to real life to ensure that students
can apply oral
in their daily communication.

6.2 Strengthen the Interaction between Teachers and Students
The verbal interaction between
and students promotes engagement in studies
as they contribute to satisfaction with the university experience and increase motivation
(Crombie et al., 2003; Lucia, 1994). Due to the limitation of Chinese fluency, Burundian
students at the elementary level are often afraid to express themselves due to insufficient

https://engagedscholarship.csuohio.edu/cltmt/vol5/iss2/3

30

Ferdinand and Etienne: Improving Students' Oral Skills in Online Chinese Teaching in Burundi

accumulation of vocabulary, sentence patterns, or expressions. At this level, students often
make phonetic and grammatical errors. Auster and MacRone (1994) identified seven teacher
behaviors that can promote students’ verbal participation: questioning students when they
volunteer, addressing students by name, showing signs of approval and interest, encouraging
students to elaborate more on their answers, allowing ample time for students to respond,
asking comprehension and analytical questions, and quizzing students
students do not
volunteer. The Chinese teachers in Burundi should therefore interact with their students
frequently and prepare assignments
tasks to help students develop their speaking skills
online. High-level interaction is necessary, on the one hand, to encourage students to express
themselves orally and, on the other hand, to help teachers to aware of the student’s learning
situation at all times. Therefore, in
to ensure students’ speaking time and the effect of
oral teaching, Chinese teachers should maintain high-frequency interaction with students.

6.3 Make Pedagogical

More Relevant

Helping students to learn to the fullest extent possible is an overall teacher’s goal.
Pedagogical design can be an important part of achieving this goal. It, therefore, consists of
analyzing a learning framework, determining the learning needs of students. It tends to be
relevant at all levels of learning.
Compared to offline teaching, the
design of online oral teaching is more
focused. Since international network
is prone to network instability, teachers
should take full advantage of the more specific and clear advantages of online pelagic content
when designing teaching. This way, students can quickly understand the meaning of the
teacher, provide answers
eliminate the impact of network
as
as possible.

6.4 Combine Online and Offline Teaching
The learning environment can determine the quality of teaching. online teaching
alone is insufficient for students to improve their language skills, it can be combined with
and
oom
complementarity.
The ultimate
and
expression
is teachingatto ensure
expression
and
abilitygoal of teaching
and anda foreign
language online and offline is to cultivate students’
to communicate. Enabling students
to speak
express themselves more is an important way to achieve this educational goal.
On the one hand, teaching Chinese online involves using digital tools,
not all learners feel
the same level to be able to obtain these digital tools. The teaching must therefore be
carried out in a somewhat broader context, allowing all students to obtain a lot of knowledge,
broaden their thinking, use different ways of expressing themselves correctly,
improve
their command of oral Chinese
communication skills.

concerns
produc

7 Conclusion
Our study focused on strategies for improving oral skills in online Chinese teaching in
Burundi. In learning a foreign language, oral
occupies an important place because
learners seek to be able to communicate verbally and express their ideas through this language.
Oral
the
and external manifestation of language. Therefore,
whether teaching Chinese or any other language, oral online or offline, the ultimate goal of
teaching always to cultivate the communicative competence of students. The characteristics
of teaching oral Chinese online
offline have both similarities
differences.
Since the occurrence of the covid-19 pandemic in Burundi, teaching Chinese language
has changed from face-to-face to online teaching. Chinese teachers have opted for the
WhatsApp social network as a teaching platform. However, this platform seems to be
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ineffective for online Chinese learners to improve their speaking skills. Although this social
network offers advantages in the formation of exclusive groups of
members, it also has weak points in its structure, and it is not well adapted like zoom, Tencent
meetings, Hangouts, etc., which, themselves, offer advantages of using videoconferencing
mode allowing multiple distant interlocutors to see each other simultaneously and to exchange
transversally
instantaneously.
The oral skills of Chinese learners also decreased compared to the period of face-toface teaching. This decrease depends on several factors, including the
of interaction
between teachers and learners or between learners themselves, the lack of high-speed internet,
learners’ online learning behavior, the
of learner motivation, ineffective teaching
platforms, etc. As in face-to-face teaching, the interactions between learners and instructors,
learners and educational content, and between learners themselves remain essential in online
education. Over the past 20 years, especially during the covid-19 epidemic, online teaching
has developed
now constitutes a particular
of research. To improve the
language skills of students learning Chinese online in Burundi, especially oral skills, these
interactions (teacher-students, students-pedagogic content and students-students) are essential.
The
between teachers and their students is very important
is a determining
factor.
Online teaching requires students to have a lot of educational content, including texts,
videos, tables, images, audio, etc. Therefore, most interactions are
out with
educational content. As a result, students who cannot
with their teachers or their
comrades find themselves alone, under pile of
resources, without knowing how to
process
information. This results in a rapid loss of interest in learning and little
improvement in certain language skills. Moreover, students need to contact each other in
to learn
develop mutually. Therefore, it is understandable that in learning context
where students are not in contact with each other or their teachers to communicate a lot
verbally, it is much more
to improve their oral skills. Online
is therefore not
easy because it has many barriers, some related to the learning environment, the student’s
financial means, the practicability of the internet
the teaching platform, etc.
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布隆迪线上中文教学中提高学生口语技能的策略研究
弗迪南 & 班超
布隆迪大学孔子学院

摘要
在新型冠状病毒疫情肆虐期间，世界各国教育工作的具体实施方式有了变化。为了降
低新冠病毒的传播，全球多所孔子学院的面对面线下中文教学已转为线上教学。在布
隆迪，线上中文教学是通过社交网络“WhatsApp”进行的。然而，学生在提高中文口
语技能方面仍然存在一些问题。因此，本文旨在了解学生在线学习和教师教授中文时
可以使用哪些策略来提高学生的口语技能。该研究是面向布隆迪大学孔子学院学习中
文兴趣课的学生和教授中文课的教师进行的一项调查。我们采用了两份调查问卷分别
对学生和教师进行调研，90名学生和10名教师参与了我们的问卷调查。调查结果显
示，线上教学在提高学生的口语技能方面的效果不高。口语是在线学习中最难提高的
技能。另外，关于线上学习中文的困难，学生表示在自己与老师缺乏互动、缺乏高速
的网络支持以及学习平台效率低等方面存在困难。在提高中文口语技能的有效教学模
式方面，大部分教师认为面对面教学比线上教学更有效 。最后本文提出了一些有助于
学生在线学习提高口语技能的策略与建议。
关键词：布隆迪线上中文教学，学生的口语技能，改进策略，研究与分析
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